
Curriculum Overview – North Gosforth Academy Music Department 

In years 7 and 8, the Music curriculum is based upon 6 key skill sets; 

 Singing 

 Improvising 

 Composing 

 Playing 

 Critical engagement 

 SMSC (spiritual, moral, social and cultural development) 

 

For each of these ‘skill sets' we have a range of ‘learning outcomes’ that we intend to offer through 

a collection of mainly practical musical activities, these are as follows; 

 

Singing 

 

1. Sings more-or-less in tune following contours of song  

2. Sings in tune with musical expression  

3. Sings with accuracy and stylistic integrity  

4. Sings with fluency  

5. Is able to hold a melody line  

6. Is able to hold a harmony line in a big group  

7. Is able to hold a harmony line in a small group  

8. Uses own voice as instrument appropriate to the musical context 

 

Improvising 

 

1. Improvises basic musical responses  

2. Improvises using a limited range of given options  

3. Improvises simple responses which mostly echo source materials  

4. Improvises appropriately and musically with stylistic integrity  

5. Improvises effectively demonstrating awareness of mood and intended effect 

 

Composing 

 

1. Composes a functional piece of music which meets demands of the brief  

2. Composes an effective piece of music which responds to the brief using appropriate 

imaginative ideas  

3. Composes an effective piece which uses appropriate harmonic and rhythmic devices  

4. Composes a piece of music which has a clear sense of style, structure, and purpose  

5. Composes using a limited range of musical ideas which involve given materials  

6. Demonstrates an understanding of the principles of composing as appropriate to starting 

point  

7. Composes an idiomatic response to a given or chosen stimulus  

8. Has ideas, and is able to realise them in sound  

9. Offers a creative response to a given or chosen brief 

 

 



 

 

 

Playing 

 

1. Is able to hold own part in solo performance  

2. Is able to hold own part in ensemble performance  

3. Can follow performance directions in the moment  

4. Performs fluently  

5. Shows evidence of developing fluency  

6. Creates a convincing performance  

7. Performs a simple part showing awareness of musicality  

8. Performs an appropriately challenging part showing awareness of musicality 

 

Critical Engagement 

 

1. Refines own music after suitable reflection  

2. Makes spontaneous adaptations to own contribution  

3. Is able to re-join performance after rests (or minor lapses)  

4. Can suggest appropriate refinements to practical music  

5. Able to justify choices and responses to music  

6. Communicates effectively with an audience  

7. Is open to different musical styles, genres, traditions, cultures, and times  

8. Communicates own work to audience in appropriate fashion  

9. Discusses and critiques own music appropriately  

10. Discusses and critiques the music of others appropriately  

11. Responds to the music of others in an appropriate fashion  

12. Demonstrates creative responses to musical starting points 

 

SMSC (spiritual, moral, social and cultural development) 

 

1. Awareness of how own contribution (part) fits with those of other people  

2. Willingness to participate in corporate music making activity  

3. Enjoys singing  

4. Engages in purposeful rehearsal techniques  

5. Doesn’t give up on musical ideas too soon  

6. Resilient to setbacks in musical processes  

7. Is prepared to take creative risks in music making  

8. Deals with performance anxiety in an appropriate fashion  

9. Shows evidence of emerging personal musical identity  

10. Shows evidence of emerging collective musical identity  

11. Shows awareness that affective responses differ between individuals  

12. Encourages others to articulate views on their own affective responses 

 

 

The framework provides a wide range of ‘learning outcomes’ to ensure the practical curriculum is 

broad and varied, the framework artificially separates; skills, knowledge and understanding however 



it is vital to note that musical learning happens in a holistic fashion throughout the duration of the 

course. 

 

Below are the units of study, with links to the intended learning outcomes that can be referenced 

from the lists above. 

 

 

Year 7 

7.1 Building Bricks – An introduction to the Musical Element 

Singing 

Students sing songs based on the morning or night – a choice of ‘Music of the night’, ‘Morning has 

broken’, ‘Oh what a beautiful morning’ with awareness and control of Musical elements such as 

dynamics and pitch (Sing 1, Sing 5) 

Composing 

Students compose a piece of morning music based on ‘Dawn Interlude’ by Benjamen Britten, 

controlling the musical elements to create pictures in sound. (Comp 1, Comp 9) 

Improvising 

Students improvise responses to demonstrate changes in musical elements (class performance) and 

improvise responses to a composition brief when generating ideas. (Impro 1, Impro 2). 

Playing 

Students will have multiple opportunities to perform on keyboards for composition performance 

and Element demo performance, some students will perform a lullaby on keyboards. (Play 2, Play 8) 

Critical Engagement 

Students peer assess each other’s compositions and performances and evaluate the success of their 

own compositions during the composition process (CE 9, CE 10) 

SMSC 

Throughout practical work, students can demonstrate they are able to engage in purposeful 

rehearsal techniques and they are able to effectively deal with performance anxiety. (SMSC 3, SMSC 

8). 

 

7.2 Orchestra  

Singing 

Students sing – ‘I am the conductor’ during lesson starters and plenaries. (Sing 4, Sing 8) 

Composing 

There are no opportunities for composition during this unit 

 



Improvising 

There are no opportunities for Improvisation during this unit 

Playing 

Students rehearse and perform as a class Orchestra ‘The miniature March’. Each student becomes a 

section of the Orchestra for the final performance however they will learn all parts over the course 

giving plenty of opportunity to develop keyboard skills and ensemble skills. (Play 5, Play 8) 

Critical Engagement 

Throughout practical rehearsal of ‘Miniature March’ students are expected to suggest appropriate 

refinements to thier music, this can be assessed through questioning and teacher observations. 

Students can also demonstrate critical engagement through re-joining the class performance at the 

correct time after rests or minor performance errors (CE 3, CE 4) 

SMSC 

In the class performance students can illustrate awareness of how their part fits with the parts of 

others and demonstrate a positive attitude and willingness to participate in corporate music activity. 

(SMSC 1, SMSC 2). 

 

7.3 Chinese Music 

Singing 

In lesson starters and plenaries, students sing China Town to reinforce the learning of the melody 

they are learning in practical work and to become familiar and understand the sound of the 

pentatonic scale. The song is performed with varying tempos and dynamics and also can be sung in 

cannon because of the harmonious nature of the pentatonic scale. This enables students to sing in 

separate parts holding their own part. Stylistic integrity can be demonstrated by singing in the 

pentatonic scale suitable for Chinese traditional Music. (Sing 3, Sing 6). 

Composing 

Students use pentatonic improvisations and explorations as the basis for a B section composition 

which contrasts to the ‘China town’ melody, which is used as the A section. Using the pentatonic 

harmonic device (Comp 3, Comp 5) 

Improvising 

Students explore improvisation within given structures demonstrating stylistic integrity through the 

correct application of the pentatonic scale – (improvising over a drone using the pentatonic scale). 

This later, can be used as the B section for an extended performance of China town in which the B 

section is their own composition and A is the original Melody. Final performance is ABA (Ternary 

form). (Impro 4, Impro 5). 

Playing 

Students perform in pairs (small group ensemble) their ‘China town’ performance using pentatonic 

scale and drone. Later this is extended to feature their own composition for the B section. Fluency 

can be demonstrated and assessed both in the performance and the transition between sections. At 



this stage students will be expected to create a convincing performance which keeps tempo and has 

no or very few errors of pitch (Play 4, Play 6) 

Critical Engagement 

Students will refine their compositions based on improvisations after suitable reflection (CE 1) and 

will be given the opportunity to demonstrate that they are open to different musical styles, cultures 

and and times (CE 7) 

SMSC 

During the composition process students can demonstrate a level of resilience by not giving up on 

their musical ideas too soon and developing them into a purposeful and successful composition. 

(SMSC 5). They can also illustrate they are brave enough to take musical risks in the creative process 

(SMSC 7). 

 

7.4 African drumming 

Singing 

In lesson starters and plenaries, students learn to sing ‘ABEYO, ABAYO’, an African greeting song. The 

song is in two parts featuring a call and response (echo) between the 2 groups of singers, also there 

are long held notes giving the opportunity to demonstrate they are able to use their voice like an 

instrument appropriate to the context, holding a harmony line when breaking into smaller groups 

(Sing 2, Sing 7) 

Composing 

Students are asked to compose a simple 4 beat repeating pattern ostinato that features the bass 

tone and the slap tone of the Djembe drum (Comp 2, Comp 4) 

Improvising 

In class performance students are required to copy the teacher in call and response, demonstrating 

good control over bass and slap tone, their responses echo the source material. (Impro 1, Impro 3). 

Playing    

In class performance students are encourages to master the finer techniques and tones of the 

Djembe drum, including the ‘slap tone’ and the ‘bass tone’, these are rehearsed through class 

performance and teacher led call and response. Students will be asked to perform their ‘groove’ 

composition as a solo performance piece. (Play 1, Play 3). 

Critical Engagement 

Students are required to develop a depth of focus and stay ‘on task’ in ‘call and response’ class 

performances, they are required to act quickly and in the moment to respond to the teachers 

patterns, making spontaneous developments to their own contribution (CE 2), they can also 

demonstrate effective musical communication to their audience too (CE 6) 

SMSC 



Students are actively involved in singing music from other cultures, to demonstrate they are willing 

to partake and enjoy singing (SMSC 3). Through accurate performance and mastery of the ‘Djembe’ 

drum tones and rhythms they can demonstrate they are resilient. (SMSC 6). 

 

7.5 Folk Music 

Singing 

Classes sing and produce their own arrangement of ‘Drunken Sailor’ (a traditional sea shanty).(Sing 

1, Sing 5). 

Composing 

Students compose their own arrangement of ‘Drunken Sailor’ in which choices of chordal 

accompaniment and arrangement can be altered to demonstrate ‘adding the 

composition/arrangement element idiomatic to the musical style’. (Comp 7, Comp 8). 

Improvising 

There are no opportunities for improvisation in this unit 

Playing 

Students work on their own arrangements of ‘Drunken Sailor’ and ‘Scarborough fair’ with chords and 

melody (2 hands separate on keyboards) (Play 1, Play 8) 

Critical Engagement  

Students are able to demonstrate creative responses to musical starting points through their 

creations of a folk arrangements for ‘drunken sailor’ that are performed on keyboards (left and right 

hand together). They can demonstrate they are able to communicate their own arrangements to an 

audience in an appropriate fashion. (CE 8, CE 12) 

SMSC 

Through taking responsibility for their own arrangements and then performing them, students are 

able to show evidence of emerging musical identity both personally and collectively. (SMSC 9, SMSC 

10). 

Year 8 

8.1 Soundtracks 

Singing 

There are no opportunities for singing in this unit 

Composing 

Students work on an extended composition media project where they will compose music for a film 

trailer, using leitmotifs and themes, they will have the opportunity to develop ideas and realise them 

in sound (comp 8) and also to illustrate their ability to compose idiomatic responses to a given 

stimulus (comp 7). 

 



 

Improvising 

Students will be free to improvise whilst generating ideas in the initial stages of the composition. 

(Impro 4, Impro 5). 

Playing 

There are multiple opportunities for keyboard performance of themes from James Bond, The good 

the bad and the ugly, Spooky Ostinato composition. (Performance 6, Performance 8). 

Critical Engagement 

During the composition process students can demonstrate their ability to refine their own work after 

suitable reflection (CE1), and during the performance of their own composition they can 

demonstrate their ability to communicate effectively through music with their audience (CE6) 

SMSC 

Throughout the project performance and composition students will be able to engage in effective 

rehearsal techniques (SMSC 4) and also deal with performance anxiety in an appropriate fashion 

(SMSC 8). 

 

8.2 Jazz Improvisation 

Singing 

There are no opportunities for singing in this unit 

Composing 

Students will create a 12 bar blues composition, improvise using the blues scale using rhythmical and 

harmonic devices appropriately, they can also demonstrate an understanding of the principles of 

composing over a given starting point – the 12 bar progression. (Comp 3, Comp 6) 

Improvising 

The main focus of this unit is improvisation, students are taught about techniques to extend 

improvisations, they are also shown the pentatonic blues scale as a pallet to improvise over the 

‘blues chord progression. They are also melodic composition techniques to extend and make 

improvisations more interesting. Students have the opportunity to demonstrate their ability to 

improvise appropriately and musically with stylistic integrity and using limited range of options. 

(Impro 5, Impro 2). 

Playing 

Many playing opportunities to generate learning outcomes are present, learning ‘12 bar blues’. 

Learning and improvising with the ‘blues scale’. Learning ‘In the mood’. Through participation in 

these activities, students can demonstrate (Perf 4, Perf 8) 

Critical Engagement 

Students are able to demonstrate advanced question and answer improvisations using techniques 

they have studied and apply these to the pentatonic ‘blues’ scale. In which they are responding to 



the music of others in an appropriate fashion (CE 11), during improvisations they are also 

encouraged to make spontaneous adaptations to their own work (CE 2) 

SMSC 

Throughout the unit students have the opportunity to show awareness that effective responses 

differ between individuals (SMSC 11) and peers can encourage others to articulate views on their 

own effective improvisation responses (SMSC 12) 

 

8.3 Off Beat Reggae 

Singing 

Students perform (in small groups) a band arrangement of ‘Three little birds’ and also ‘Yellow bird’. 

Both performances are in a Caribbean style featuring ‘off beat’ chordal accompaniment. (Sing 3, Sing 

5) 

Composing 

From a given selection of starting points (off beat chords, syncopated bass lines etc.) students’ 

compose and perform their own arrangement of a reggae track in small ensemble demonstrating an 

appreciation of the key features of that musical style (Comp 4, Comp 5) 

Improvising 

There are no opportunities for improvisation in this unit 

Playing 

Besides learning about and listening to all styles of music from the Caribbean Islands, this is mainly a 

performance unit based around performances in small ensemble groups – giving the opportunity for 

the following outcomes, fluency is especially important in these performances because of the 

rhythmical nature of the reggae groove. (Perf 2, Perf 4) 

Critical Engagement 

Students are required to be focused and show musicality and awareness of others in their small 

ensemble, they are also required to refine their musical performances throughout the unit, working 

together and taking constructive criticism from each other. Critical engagement is especially 

important for the success of this unit. Students can demonstrate (CE4, CE1) 

SMSC 

In small group performance, students will be expected to demonstrate their ability to participate 

effectively in corporative music making activities through singing and playing in a stylistically correct 

manner (SMSC 2). This will often take students out of their comfort zone at first and will require risk 

taking during music making (SMSC 7) 

 

8.4 Variations 

Singing 

There are no opportunities for singing in this unit 



 

Composing 

Students will listen to music of composers, for example ‘Pachabel’s Cannon’ and explore 

composition techniques and variation techniques such as; 

 Ground Bass 

 Retrograde 

 Augment 

 Play in octaves 

 Cannon 

Then go on to compose their own set of variations based on the ‘Frere Jacques’ theme, enabling 

students to understand and apply a set of composition techniques composers use to extend 

compositions and maintain listener interest in longer pieces of music. (Comp 4, Comp 6).  

Improvising 

There are no opportunities for improvisation in this unit 

Playing 

Students have many opportunities for performance in this unit, including realising their own musical 

composition and communicating this effectively to their peers (Play 6, Play 8) 

Critical Engagement 

Students can demonstrate their level of critical engagement through making refinements to their 

practical work to improve their variation composition and performance. Also through a live 

performance of their work they can demonstrate that they can communicate their own work to an 

audience in an appropriate fashion. (CE4, CE8). 

SMSC 

In the composition process, students’ who have the ability to stick with and develop their musical 

ideas into a full effective composition using multiple variation techniques will demonstrate that they 

don’t give up on musical ideas too soon (SMSC 5), they can also demonstrate through composition 

choices demonstrate evidence of an emerging personal musical identity. (SMSC 9). 

 

 

Year 9 

In years 9, 10 and 11 we work toward a BTEC level 2 First award in Music, year 9 is a prep year, in 

which students’ work on a collection for music performance activities both solo and in a band 

context with guidance from myself to develop their musical skills and confidence, students’ are 

introduced to the BTEC style of teaching and learning and are taught key vocabulary to enable them 

to effectively write log boogs of their practical activities.  In the last term leading up to the summer 

students will complete a trail run through of the core unit practical assignment from the actual BTEC 

course this is called ‘Creating a musical product’, this could be creating and marketing a live DVD for 

example, or recording a studio album of original work or cover versions. This enables students to 

officially start the course in year 10 with; 



 Much better musical understanding  

 A higher level of musical knowledge  

 Much more confidence as performers  

 Effective rehearsal skills. 

 

Year 10 

The BTEC First Award in Music, has 4 units of study, 1 is an external exam which is based on the 

Music Industry, and the remaining 3 are all practical based units of study featuring assignments that 

are set in a vocational context. 

 The Music Industry (External Exam) 

 Managing a Musical Product (Practical work in a vocational context) 

 Introduction to Musical performance (Practical work in a vocational context) 

 Introduction to Live Sound (Practical work in a vocational context) 

Students are allowed to attempt the exam twice in the two year course and there are four windows 

in which it can be completed. 

 January Year 1 

 May Year 1 

 January Year 2 

 May Year 2 

I always teach the external exam content first and students take their first attempt in the January 

Year 1 window. 

Following this we work through the practical units, each is a large project taking best part of a term. 

Below are details of each unit and the overarching learning aims; 

Unit 1: The Music Industry Level: 1 and 2  

Unit type: Mandatory Guided learning hours: 30  

Assessment type: External  

Unit introduction  

How many organisations are involved in getting the music from the musician to the audience? The 

music industry may appear to be led and dominated by just a few massive multi-national companies, 

and all-powerful impresarios who hold careers and contracts in the palm of their hand. But that is 

only half of the picture. The music industry relies on countless individuals, small industries, 

partnerships, local agencies and promoters who make the world of music a true industry. It includes 

different types of performance venue, organisations that create music products such as recordings 

or live shows, companies whose work involves arts administration (such as funding bodies) and 

businesses providing services such as transport and equipment hire.  

This unit will allow you to gain a good understanding of the scope of the music industry with a view 

to getting work in and using the organisations that exist. You will investigate music organisations to 

find out about the work they do and how they relate to and rely on one another. You will also be 

given the opportunity to find out about the people who work in these organisations, from 



performers to people who work in technical, production and administrative roles. If you wish to 

work in the music sector or intend to progress to higher qualification levels, you will need to 

understand the various business practices within the industry and the range of job opportunities 

that exist. You will also need to understand how the industry operates for the individual 

entrepreneurs, sole traders, partnerships and small organisations that predominate.  

This unit aims to help you gain awareness and the underpinning knowledge of the structure of the 

music industry, its working practices and opportunities.  

Learning aims  

In this unit you will:  

A. Understand different types of organisations that make up the music industry  

B. Understand job roles in the music industry.  

 

Unit 2: Managing a Music Product  

Level: 1 and 2  

Unit type: Mandatory  

Guided learning hours: 30  

Assessment type: Internal Synoptic  

Unit introduction  

The survival of the music industry depends on its ability to evolve and be innovative with the 

products created. Live performance has always been a key part of the music industry, while online 

delivery of recorded music has taken over from CD sales.  

This unit will enable you to manage the planning, delivery and promotion of a live concert, 

recording, or other music product. The success of your music product will rely heavily on the 

planning and development process. It is important that different types of audience are understood 

and successful promotion is able to effectively engage these audiences. Your research should 

introduce you to elements of industry practice. You will work in a defined role to apply the specialist 

skills, knowledge and understanding required for the aspect of the work for which you are 

responsible. For example, you could be a performer in a live concert or on a recording (either 

traditionally or performing with technology such as DJing), or you could be taking on the technical 

role of producing recordings or online product. Whichever role you take, you must demonstrate 

appropriate planning skills for the creation of your product. Your planning will lead to the final 

delivery of your product and its presentation to others. You will be required to work with others as 

well as achieving your personal goals, ensuring the product reflects your work and the qualities you 

show. The music industry requires teamwork at all levels of operation and you must support others 

to achieve to their full potential. Your work will also include the promotion of the music product, 

reflecting the fact that the industry does not depend purely on what happens on stage, but also on 

what happens in the market place, in retail and in audience generation and engagement.  

Learning aims  

In this unit you will:  



A. Plan, develop and deliver a music product  

B. Promote a music product  

C. Review the management of a music product. 

 

 

Unit 5: Introducing Music Performance Level: 1 and 2  

Unit type: Optional specialist  

Guided learning hours: 30  

Assessment type: Internal  

Unit introduction  

Have you ever thought about all of the things that need to happen before a concert? Having a career 

as a performer requires high levels of technical ability on an instrument or voice. In order to achieve 

high levels of technical proficiency, musicians need to be able to develop an appropriate discipline 

and perseverance. Musicians need to be able to perform both confidently and accurately to an 

audience with a level of expression and interpretation in their work.  

Over the course of this unit, you will explore skills and make decisions as you prepare for 

performance. Planning and practising are both vital parts of a successful performance; you should be 

aware of when your performances are due to take place so that you are able to plan your 

preparation time. You should be encouraged to choose your own pieces for performance to an 

audience. You should work with a specialist teacher to improve your technique and should keep a 

practice/production log that details how you have improved over the duration of the unit. If 

appropriate, you should organise your own accompaniment, whether this is a single accompanist or 

a band. You should practise and rehearse your chosen pieces so that you present polished 

performances. Some people find performing to an audience daunting. Therefore, you should be 

given plenty of opportunities to perform to audiences.  

Learning aims  

In this unit you will:  

A. Develop your music performance skills and review your own practice  

B. Use your music performance skills within rehearsal and performance. 

 

Unit 3: Introducing Live Sound Level: 1 and 2  

Unit type: Optional specialist  

Guided learning hours: 30  

Assessment type: Internal  

Unit introduction  



The sound engineer’s role is key to its success and is a rewarding and challenging career path. This 

unit offers you the opportunity to learn about live sound and carry out the role of a live sound 

engineer. As a sound engineer, you must be able to manage the technical requirements for an entire 

concert, such as festivals, concerts, shows, gigs, school events, charity fundraisers, open air events, 

theatre and small venue events. You will begin by considering the sound requirements of the venue. 

You must ensure that there is sufficient amplification for the audience to enjoy the performance 

without exceeding safe sound limits. You must organise and direct sound checks and you must know 

how to use and operate equipment safely without causing injury to yourself or others. During 

performances you will mix sound signals together from a variety of sources in real time to give the 

audience a balanced sound. Many of the tasks in live sound are the same as in a recording studio, 

but you must be aware that the environment is likely to change and the mix will need constant 

reviewing and adjustment. The sound engineer must be able to adapt and respond to technical 

problems in performance and ensure that minimal disruption to the event occurs. Finally, you will 

de-rig at the end of the show and ensure that all equipment is checked and stored safely. You will be 

the first to arrive and the last to leave as the success of a live music event relies heavily on a skilled 

and attentive sound engineer.  

Learning aims  

In this unit you will:  

A. Plan for a live music event  

B. Demonstrate understanding of health and safety  

C. Set up and use live music systems. 

 

 


